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to memorizing. The results of experimental work seem
to demonstrate the fact that for most of us a few repetitions
at first daily, then reduced, say, to once daily and when
known occasional repetition, save energy and time. As
far as possible the whole method should be used because
here the purpose is to know the poem or the summary in
its entirety. The best number of repetitions depends
entirely on the attention span of the learner,1 which to a
great extent depends on his interest and his will.
Woodworth2 cites the results of an experiment which
showed that 8 readings a day for 3 days gave the reader a
score of 18, whereas 6 readings for 4 days increased his
score to 39 and 2 readings for 12 days to 53.
The same spacing increased another unhappy person's
score from 7 to 55 ! But it must be remembered that
all such experiments are with nonsense syllables, and to
make the experiment as reliable as possible, the agent
should try to learn like a machine and not as an ambitious
child eager to increase a score.
In most schools the plan of spaced memorizings is gener-
ally and rightly adopted, not only because it gives to the
learner a greater number of fresh starts, and so puts off
the weakening of effort by fatigue, but also because it
ensures the mental impression surviving, since forgetting
is much more rapid in the first days after memorizing than
later. Hence daily recall—or in some cases, hourly recall—
helps to overcome the strong tendency to forget in the
early days of memorizing. Teachers would find it inter-
esting to experiment on these lines. A large section of
a class of children whom I know intimately made a potot
of memorizing their scripture verse during prayers because
they knew it would be heard immediately after. Hot one
of them could say it two days after, whereas the good
children who learned it in homework time revised it on
their way to school and, if nervous, during prayers, ro-
1 See pp. 182-3.	*Psyt&o$Qgyf p, 84.

